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If a district is unable to meet the standards set by the State Board

of Education, there is a provision made for such cases.
However the inability to meet the standards set for salary schedules
should not mean discrimination, but should apply to all teachers alike.
The new law which pro,rides that schools must comply with tht>
minimum schedule or must have approval of below standard salaries
from the State Board of Education and the state superintendent in order
to be affiliated or accredited was not made to permit discrimination between teachers but to provide for school districts less able to pay salaries
set by the state.
The financial ability of a school district to maintain standard schools
and salaries is one of the strongest arguments in favor of Federal Aid
to Public Education. According to reports, thirteen schools not able to
pay salaries set by the state have contributed all the revenue they have
for salaries and are still short. These schools will certainly want to attain
the standards set by our state; therefore in time the necessary adjustments will be made to alleviate the differences that will exist perhaps
this year.
The benefits that accrue from well paid teachers are too valuable

to be brushed aside with the thought that a district just cannot meet
the state salary schedule. Teachers morale is of vital importance to the
successful operation of a school. Teachers who suffer the pangs of salary
discrimination have mental disturbances which hinder their doing a good
job. Salary discrimmination is too costly to districts, counties, and the
state to be permitted to exist.
CALLING ALL TEACHERS

Last year more than 4300 teachers answered "roll call" for membership in the C. T. S. A. This was a record that had not been attained before.
There are 6,311 Negro teachers in Texas. Over 2000 of these are not
numbered among the progressive teachers of Texas, nor do they give
evidence of their interest in improving their welfare as teachers and in
raising the educational status of our s_tate as a whole. It is the duty of
every real, conscientious teacher to align himself with organizations that
exist for the growth and improvement of his profession.
Your membership to the C. T. S. A. will do more than merely increase the annual income. It will indicate to your superintendent and
(Continued on Page 17)
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The Role of the Jeanes Supervisor
In A Changing Social Order
Pauline Watkins Campbell

Through the cooperation of the Southern Education Foundation, Inc., Washington, D. C., the 'State Department of
Education, and the County 1Board of Education, Jeanes supervisors are employed
to serve as assistants to the County
Superintendents of 'Schools.
The first Jeanes worker was employed
approximately forty years ago in Henrico County, Virginia. Since that time,
the number of workers has increased: to
approximately five hundred - serving
in all of the Southern States, the British
Isles, and in Africa.
The duties of the present-day Jeanes
supervisor differ somewhat in practice
to that of the early worker. In principle,
the work is much the same - serving
the people at the point of their greatest
need. The approach of the pioneer was
mainly along the industrial line but the
scope of the program of today includes
this phase of education and other essential offerings. These additions or changes
have naturally followed the trend in general education.
Following the pattern of progress in
education, the Jeanes worker has sought
.to further prepare herself as a leader.
In 1933, only fO'Ur of the Texas Jeanes
supervisors held a bachelor's degree. Today, thirty-five percent of these workers
are trained to or beyond the level of the
Master's degree.
To a great extent, the work of the
Jeanes supervisor is based upon the
philosophy which prevails today among
educational theorists and which is gaining ground rapidly in practice that supervision is a cooperative enterprise designed to promote the growth of teachersin-service and the growth of the whole
child.
Mr. J. B. Rutland, State Director of
the Division of Negro Education in
Texas, holds that the Jeanes supervisor
of today has an opportunity to do much
constructive work in the improvement of
instruction since there are many other
educational workers now employed for
community service. What is needed is a
plan for cooperative action.
Dr. J. C. Dixon, Assistant Director of
the Southern Education Foundation, Inc.,
Washington, D. ·c., in comparing the
work of the Jeanes worker of today with
the worker of previous years, states:
"The main difference is that the Jeanes
Teacher of today spends more time with
the schools and relatively less with parents and the homes than was the case
ten years ago. The Jeanes Teacher of to-

day has available and uses more established agencies than did the teachers of
ten years ago. Farm Agents, Home
Agents, and health workers now do
much that the Jeanes Teachers did in
the past. The Jeanes Teacher used to
stimulate the planting of home gardens;
now she works to provide hot lunches
for school children. She used to struggle
directly to secure cleanliness of the
children and in homes and schools; now
she tries to secure this through Home
Demonstration Agents and through
teachers. She used to encourage home
and school beautification; she still does
some of this directly but, in the main,
attempts to secure it through Farm and
Home Agents and teachers. 'S he used
to have to raise funds for a health checkup; now she works to get regularly constituted health workers in Negro homes
and schools; she attacks diet problems
through other workers; she arranges for
the instruction of midwives by county
health workers and obstetricians; she secures the cooperation of agencies interested in handicapped children. She is
more of a coordinator and ambassador
and less of a direct worker; she is a sort
of liason agent between her people and
the agencies which provide service to
people. The society in which she lives
and the job she performs have both become so complex she cannot possibly
have all of the technical information she
needs; she can only find the agencies
or the people who do have this and bring
them into the picture in the interest of
Negro people. She once tried to render a
variety of services without much, help;
she now goes to the individuals and
agencies which are constituted to render
those services."
Finally, the effectiveness of the Jeanes
supervisory program is dependent upon
the existence of certain desirable personal relationships. The degree of effectiveness will be in direct proportion to
the exercise of constructive leadership.
To secure this, the Jeanes supervisor recognizes the potentialities of teachers
and other community leaders, plans and
shares responsibilities with them, and
considers them as colleagues in a program of education to meet the presentday needs of the people.

Old Lady-If I pay fare for my dog,
will he be treated the same as the other
street car passengers?
Conductor---'Certainly. He can have a
seat, just as they do, if he doesn't put
his feet on it.

Edwin H. Miner
Appointed Associate
Commissioner
Of Education
Appointment of Edwin IH. Miner of
Fairfield, Vt., as Associate Commissioner of Education was announced today
by John W. Studebaker, U. S. Commissioner of Education, Federal •Security
Agency.
In anouncing the appointment, Dr.
Studebaker said : "Edwin Miner has come
to the U. S. Office of Education after a
distinguished record of service in the
United States Army Education Program.
In developing plans, programs and operations of the United States Armed
Forces Institute and nonmilitary schools,
he brought educational opportunities to
the attention of milions of service men
in nearly all theaters of operation. By
his Army service and by nearly 20 years
of previous comprehensive teaching and
administrative experience in American
education, he is well qualified to meet
the problems of education on a broad
national scale."
Before going into the Army, Mr. .Miner was Superintendent of Schools in
Wellesley, Mass., for six years, from
1936 to 1942. His previous experience included college and teacher training instruction at the University of Pennsylvania and the Eastern Washington College of Education in Cheney, Wash. He
also had experience as an elementary
school teacher and supervising principal.
Mr. Miner received his B. A. degree
from Dartmouth College in 1927 and his
-M. A. degree from Teachers College,
Columbia University, in 1929. He completed two years of graduate work in education at the University of Pennsylvania in 1931.

American
Education Week
THE SCHOOLS ARE YOURS is the
theme for American Education Week
which has been set for November 9-15,
1947. Daily topics beginning with Sunday, November 9, are: Securing the
Peace, Meeting the Emergency in Education, •Building America's Future,
Strengthening the Teaching Profession,
Supporting Adequate Education, Enriching Home and Community Life, and Promoting Health and Safety.
Sponsors of American Education ·Week
are the National Education Association,
the American 1Legion, the National Congress of Parents and Teachers, and the
U. S. Office of Education.
TBllD
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Madison Counhj Recreation and Health Center
Armye Jones, Jeanes Supervisor

Through the Jeanes work a group of
citizens met at •Madisonville High School
February 17, 1941 and organized the
Madison County Coordinated Cabinet.
The Cabinet was made up of Ministers, teachers, farmers, day-laborers,
county-workers, and other citizens. It
was planned to meet monthly on a local
and county level to discuss problems
concerning the welfare of the citizens
and to make plans to try to remedy certain undesirable conditions.
The Objectives of the Cabinet are
as follows:
To serve the citizens, of Madison
County, at point of greatest
need.
To encourage and promote inspirational activities for the county.
To develop the ability to cooperate.
To build a Recreation and Health
Clinic.
To have a well informed public on
information concerning health,
recreation, and news of present
every day problems.
Through the County Cabinet, a community cabinet was organized in each
of the eighteen school communities. With
groups in these communities working together, a county-wide survey was made
to determine the needs of the citizens of
the county. Through this survey it was
discovered that the majority of the citzens live ten and twenty miles from
medical care, and that the health needs
of these people were among our most
pressing problems.
The first step the group took towards
meeting the health needs, was to make
·-plans to purchase land and to provide
housing for the sick to receive treatment.

Examining Patient

Funds were raised through a membership fee of ten cents per month or one
dollar a year, annual budget plan, with
each community raising its quota, school
and Sing-Song programs and Health
Sermons. The largest amount of money
raised has been through the churches.
In the winter of 1942 a purchasing
committee made the first payment on
four lots. These lots are located on the
west side of Madisonville adjoining the
school campus. This land together with
the school and church grounds provides
space for recreation for all groups.
During the same year plans were made
to erect a building for the sick who
needed medical attention. T.he building
was completed August 1943 and was
named the Madison ·Coun ty Recreation
and Health Center.
Outside Agencies connected with the
Project are: Prairie View University,

Prairie View, Texas, Tuberculosis Association, Austin, Texas, and the State Department of Health, Austin, Texas.
During the school session of 1943-44
Dr. S. E. Warren, Director of Prairie
View Extension 'School, was supervising

Taking Blood Test

an Extension School in this city. During
this time he was invited to attend a Cabinet meeting. After attending the meeting and talking with the members he
told the group that he believed that outside agencies could be influenced to
assist with the project. · On his return to
the campus he consulted Principal W.
R. Banks, Prairie View College concerning the organization. With the consent
of the Principal members of the Cabinet
were invited to a meeting on Prairie
View Campus to discuss and work out
Medical Staff

FOUR

(Continued on Page 19)
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By ELIZABETH MAY
Reprinted from JOURNAL OF HOME ECONOMICS, Volume 38, No. 8, October, 1946

Prairie View University has gone forward with the philosophy that the education of Negroes must have for its objectives the making of a worthwhile life
and a respectable living. The institution
accordingly strives to serve the colored·
citizens of Texas at the points of their
greatest needs and to bring the students'
training into closer relationship with
life's occupations and problems.

Teacher and Family Life Education
For our division of home economicsits faculty and students-this philosophy
and these general objectives have served
as guiding lights. Two major aims are
integrated in the home economics curriculum: teacher education and family life
education. Prairie View University is the
approved state institution for the training of Negro teachers of homemaking in
Texas, and the work, therefore, has been
planned around the needs for family life
education in Texas.
The longer one works with college students and teachers and with homemaking
pupils and teachers, the more one becomes aware that there probably are no
generally applicable answers to the question as to what the needs of persons for
family life education are. 1Some biological and social needs, more or less common to all, certainly do exist; but the
quantity and quality of these needs
must of necessity vary greatly from person to person and from group to group.
'.l'herefore, within the framework of the
general philosophy of the University, the
home economics division has conceived
the foremost aim of family life, education to be the development of people who
are capable of adjusting themselves intelligently to others and has modified
the educational work to this end.
The functional program now being carried out gives adequate and practical
consideration to homemaking, health,
teacher education, education for living
more satisfactory and effective lives
for both adults and youth - men and
women, boys and girls. The program
objectives, and curriculum have bee~
under constant scrutiny so ,t hat the aims
might be more nearly realized. Most of
the Negro homemaking teachers in
Texas, as well as the home demonstration agents and many homemakers, have
been trained at Prairie View University
and are thoroughly acquainted with and
sympathetic to the philosophy of the institution and the division.
The home economics division is concerned both with pre-service and with
in-service education. Pre-service activi-

ties are those centered around the education of young women for employment at
home as homemakers, in schools as
teachers, or in counties as home demonstation agents. Several of the activities
and experiences provided for and by the
girls and young women are worthy of
note.
Pre-se"ice Program
The orientation course for freshman
home economics students is planned to
help the student to find herself and to
adjust to her new environment, educationally, socially, and physically. She has
much freedom for self development. She
studies her own eating habits, her health
habits, and her social habits. This course
is taught by several persons of varied
abilities and experiences on the home
economics staff. Since the fall of 1938,
when the ciourse was first organized,
these data on health and eating habits
have been compiled, interpreted, and
evaluated -b y graduate students so that
we have a continuous record of the
classes through the years, from which
we can gain evidences of growth.
The first semester, in which the orintation course is taught, is followed by
three semesters in which a girl may
prepare for homemaking or for employment in homemaking or related
fields. At our university, as elsewhere,
many students leave school at ,t he end
of the freshman and sophomore years.
The faculty, therefore, has planned so
that, should a girl drop out at the end
of the sop·homore year, she will have
taken the elements of nutrition and will
have gained some experience in food
preparation and home management in
two 3-hour courses - one on management and furnishing and the other on
household mechanics-two courses in
clothing, one in related art, and one on
the family in addition to elementary
sciences, !English and mathematics. If,
however, the student elects to continue
her curriculum with teacher-education or
other related vocations in mind, she has
taken the sequence which serves as a
background and has only to proceed.
Since home economics has an important functional aspect, skills are considered necessary not merely for the
sake of mastery but rather as a means
to making life situations easier. Some
years ago, therefore, the faculty and the
students together determined which abilities should be carried ,t o the skill stage
while the student was yet in college and
prepared lists for each class level, increasing in difficulty from the freshman :to the senior years. Along with the

list went suggestions for summer jobs to
supplement the in-school activities.
This program has proved especially
worth while and has been accepted and
developed enthusiastically by
both
teachers and students. Each year the
classes are given the opportunity to revise the lists in the light of their own
needs and desires.
Prairie View University, like many
other institutions, for some time was
not satisfied with its arrangement for
giving students experience in teaching.
A more satisfying plan was developed
by blocking the work ~f the senior year
into four nine-week periods-three of
them to be spent on the campus and the
remaining one in a well-selected-teacher
education center elsewhere.
The student bas experience in teaching
homemaking and in playground supervision, in carrying on home demonstration
work, and in all kinds of activities which
the teacher or home demonstration agent
might be called upon to participate in.
These centers are selected as a result of
the joint judgments of the state director
of homemaking, tlie state and area supervisors, the itinerant teacher-trainer,
and representatives from our University.
The location of the town and school, the
preparation and success of the homemaking teacher, the outlook of the local
authorities, and the character of the
community program are some of the factors considered in selecting the centers.
The orientation course, the job experiences for developing skills, and the offcampus teacher-education program are
intrinsic parts of our integrated preservice program.
In-service Program
The in-service program is given
equally careful consideration by the
home economics division through the itinerant teaC'her trainer and ,t he state department of homemaking education.
There are about 125 homemaking departments in Negro schools in Texas,
75 per cent of them vocational programs. The young people are organized
into New Homemakers chapters and 4-H
clubs. These youth programs are of inestimable worth in keeping high school
teaching alive and wide awake. Their
local chapters and· their area and state
organizations do much to develop leadership among teachers, agents, and pupils and are a source of inspiration to all
who work with them.
University co-operation with other agencies extends into the teacher education
centers and thence into the day school
Continued on Page 18)
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Journalism In High Scools
La Berta D. Phillips
Teacher of English and Journalism. I. M.
Terrell High School. Fort Worth, Texas

J ournalism is the term applied to and
exemplified by the publication of a
school paper, and it has in the last few
years become within itself a n institution apart from the profession of journalism as practiced by the newspaper today.
Though the development and the di splay of good English is its ch ief air, the

La Berta D. Phillips

stud y is an active fo rce fo r democracy.
It seeks to furnish many students a
laboratory in which to develop American
ideals by giving every young citizen an
opportunity to write and to speak the
English language purposefully. The personal growth in self-control, business
achievements, and executive ability that
students gain from actua l work on a
school paper alone justify the establishment of a school paper in any school.
To defend journalism as a vital fo rce
in progressive education is probably no
longer necessary. Its power as an
effective means of teaching composition,
however, may be emphasized if not presented as a new idea. Journalism gives
reality to written expression. It says
to the student: "There• is a great drama
going on abo ut you, and you are a part
of that drama . Your environment teams
with riches; the open sesame is an inquiring mind. Your world cha llenges the
eye to see, the ear to hear, and the ·heart
to understand."
Once he heeds the challenge, the student develops a mind that touches his
daily experiences with color and releases his spirit to wonder unashamed-.
Journalism is sociological in nature.
It implies an actual comm unication of
ideas, whether thfa be merely thro ugh
oral reading of compositions, t hrough
the class collection of the best work, or
eventually through t he high school paper. The young adventurer, al ready alive
to interest of the commonplace, soon
realizes that to present hit; discoveries
to his fellows, he must acquire a power
SIX

over words; he must master a technique
that has grown up about this experience
-sharing practice as the most forceful
and economical method of setting down
what the human race does and feels and
thinks. He is adventuring with life; he
must adventure with language too, and
he must have a motive.
That high schools all over the United
States a re beginning to publish weekly
or semi-weekly papers is an evidence of
the practical educational value of school
journalism. E verywhere small as well as
large schools are getting out publications
of one sort or a nother. Lack of extensive equipment is no barrier. Where
printing is prohibitive in cost, other
methods of displaying some interesting
school papers "go to press" on the school
duplicator or mimeograph. Where this
is not possible, enterprising classes lay
the foundation for a school paper by issuing a news periodical in bulletin form .
Other devices of various sorts are in
vogue everywhere. Indeed it is impossible to estimate the number of high
school papers, so great ·h as been the increase. Surely with so many to set a
precedent, no school is making a mistake
in publishing a paper of some sort.
That which is most essential in journalism is not a knowledge of history; not
a knowledge of men; not the ability to
catch a point quickly, nor the art of presenting facts properly, nor the skill to
display the news appealingly in the
headlines.

It is the love, the worship of truth
The journalist has but one ancestor.
-Diogenes
And like Diogenes, he goes everywhere
with his lantern in his hand searching
for truth. •S ometimes he finds it and
makes it bloom. This is his honor, his
life. Sometimes he thinks he has found
it, but discovers he has been mistaken.
This means the work must be started
again.
The soul of newspaper work is service,
not a lone public ·s ervice that is wide and
inspiriting, but personal service as well,
that imposes many obligations and
makes many a heavy draft on your time,
your loyalty to yourself, and your community and country, but newspaper service is a kind of martyrdom. It is a service that is well requited. The man or
woman with the necessary natural equipment and cultural foundation can look
forward to a life of usefulness,, of
honor of entrancing color.
Every profession has its standards,
and .t he newspaper profession is not an
exception. Let no man think he can be
a successful newspaper charlatan. There
a re no such people. We do not deny it;
but their success, though it glitters for
a while, is neither sound nor lasting.
The man of unsound heart cannot day in
and day out, bare his unsoundness to the
public eye without detection. We, too,
stand in t he glare of a publicity that is
pitiless. No newspaperman can be a
good newspaperman without something
good in his heart - something good and
big.
The great power of saying what you
(Continued on Page 19)

I. M. Terrell High School Journalism Class at Work. I. M. Terrell High School has won
National recognition for its work in the field of journalism.
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Scientific Farming Taught
On Sabine Farms
MARSHADL, Texas, April 12. - A
practical demonstration of applied scientific farming knowledge, leading to ultimate home ownership by Negro
youths, is under way on Sabine Farms,
a 9,000-acre co-operative deep in the
pineywoods of ,E ast Texas.
Purpose is to awaken sustained interest among Negro youths in the worthwhileness of farming as a wholesome and
pros perous mode of life.
Bishop ·College, under leadership of
its president, Joseph J. Rhoads, is engaged in making agricultural training a
practicable reality for its several hundred young men and women students.
Two Years of Practical Work
Patterned along lines of such famous Southern institutions as Berea
College in Kentucky, where students in
part obtain a scientific education as well
as practical training in skills leading to
.permanent jobs and trades, •B ishop College has expanded its courses for Negroes to include a two-year period of actual farming out of four years at college.
President Rhoads and his staff of agricultural advisers, headed by Professor
J. C. McAdams, formerly of Prairie View
have outlined a program which will fit
Negro youths into the expanding farm
program of East Texas and other areas.
With limited means at their disposal, a
set of courses in basic agriculture, livestock ra1smg, poultry management,
sweet potato culture and the raising of
timber is now taught to 250 youths to
fit them more securely into a changing postwar economy.
Supervised Farming
McAdams, who has twenty years of
agricultural teaching to his credit in
Texas, Oklahoma and Arkansas, is in
charge of the agricultural training
courses as well as the supervision of
applied farming activities at Sabine
Farms.
Sabine Farms, which is the only federal-sponsored co-operative farm settlement unit to escape liquidation under recent retrenchment policies of the government, will be used a·s a training base
to develop practical farmers. The farm
is fourteen miles from Marshall.
The management and economics end
of the agricultural training course is in
the hands of 'E. E . Neal, head of the
department of applied education at Bishop College. Neal not only gives courses
in modern marketing methods, but will
supervise actual marketing operations
of products produced by the students.
A co-operative s tore patronized by the
seventy-four families resident on the

Sabine Farms project has had a gross
trade since Jan. 1 of about $5,000 a
month. Its patrons enjoy a rebate on
their purchases of foods and other
staples.
Sabine Farms has been made into a
community center in which four distinct units work out their problems together. The interesting log buildings
comprising the 'h eadquarters include a
library, a church and a school, dormitories for the students, mess hall, sweet
potato curing house, trade school, store
and workshop.
To impress the importance of land on
the 2,250 students of both sexes at Bishop College, President Rhoads has made
it obligatory for each entrant to take a
one-year course in soil and conservation.
He believes it is as important for girls
to know the place of land in the economy of Texas as for the male students.
Throughout the courses stress is laid
on a practical application of all farm
knowledge.
There will be sixty-five actual resident students: workers on Sabine Farms
this season. They will be farmed out to
the Negro families now buying their respective units from the Federal Go vernment. Those units range in size from
seventy-two to 231 acres. Their owners,
records show, are, for the most part,
well ahead of their scheduled payments.
They have forty years in which to pay
out.
Bishop College, through the co-operative plan of s tudent workers on Sabine
Farms, will not only aid in training
practical farmers but will be in position
to help adult occupants on the large
property.
An important feature of !Sabine Farms
is the newly set up trade school for veterans, of whom 306 are enrolled in
courses to fit them for jobs as automotive mechanics, rural blacksmiths and
implement repairers.
Farm mechanization, too, will receive
attention as soon as tractors and equipment are made available to the school
of applied farming. The main objective,
however, <McAdams says, is to fit Negro
youths for their life on the farm under
ordinary conditions, and to teach them
that nowhere in this era are greater
opportunities for the youth, white or
colored, than on a well-managed farm
that stays out of debt.
Forestry will receive close attention,
including the planting of pines on land
now in production. Pine seedlings will be
obtained from the State Tree Nursery
at Alto.

At the recent sixty-sixth annual board
meeting of Bishop College it was shown
that the first class of fifty-two students in agriculture in the school's history has taken its place alongside of
classes in religion and general education.
Bishop's relationship to Sabine Farms
stems from its active participation in the
Sabine Farms Educational Society, Inc.,
on whose board of directors the college
has direct representation. Through such
co-operation the facilities of !Bishop College medical, 'h ealth and dental clinics
are available to the people, including
those in rural areas. _;Dallas Morning
News, April 13, 1947.

Excerpt from
Educational Report
I. Q. Hurdle, Special Agent
on Hiqer Education

Years of progress follow continuous
efforts. Training of the human mind is
necessary in the growth and development of children born into the homes
that are looking forward to higher
attainments of Christian living. We look
to the schools of our Nation for this
training. U our schools are not what
they should be, then let us trive to make
them better.
Some schools are "Make-'Shifts," contributing little to community life: others
serve as efficient supplements to human
development. Which do we prefer? Why
not join the crusade for better health
Education and welfare resources, to increase the number and quality of facilities t o help our young people.
Since we did not select the children to
be born into the world, why attempt to
select those that are to be saved? Why
not ave all who can be saved?
Schools should provide advisory and
supervisory services for our youth
groups. Do our schools measure up to
the s tandards? How much energy are
we wasting? Is the war over? Is there
another to come? Who knows ? I can
not forget the hundreds of boats I saw
last 'Summer, in the Hudson River·
those miles of planes grounded on th;
high ways; those acres of trucks and
other vehicles parked on the roadsideall just rotting away. Can you imagine?
They have no life, yet millions of dollars are invested in them. Our young
people live, grow, learn. The college life
we provide for them, leads to the tragedy of human waste or to the triumph
of resources well used for the betterment of mankind.
Book Worm: "Have you a copy of
'Fifteen Decisive Battles'?"
Saleslady : "No; but I've got 'Recollections of a Married Man'."
-Texas Outlook
~
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IN MEMORIAM
By Dean V. E. Daniel
Alabama State Teachers' College
Montgomery, Alabama

Dr. Matthew Winifred Dogan

Matthew Winifred Dogan was born at
Pontotac, Miss., December 21, 1863. His
was no ordinary beginning for his father,
William Dogan, raised himself by his
own bootstraps, as it were, to a status
of freedom by purchase, and then operated a barber shop and grocery store
where 'his precious son soon learned the
elements of business and especially how
to deal with the public. When Rust College was founded by t he Methodist
Church in Holly Springs, Miss., the Dogans moved there in order that the children might receive the benefits of a college education. Matthew Winifred proved
to be the most brilliant of the group
and after completing his work at Rust
College in 1886 was in part for two
years a Professor of Mathematics. At the
end of this period he was married to
Fannie Forest Falkner, whose refined
manner and artistic talent and many
other sterling qualities bolstered him as
he rose rapidly in the field of education.
Young Professor Dogan was then called
to Walden University in Nashville,
Tenn., as Professor of Mathematics
EIGHT

where he achieved renown not only as
a teacher and citizen but also as a consultant for a prominent inventor who
needed mathematical assistance in his
work.
In 1896 he was called to Wiley College in Marshall, Texas where his work
was so outstanding that the college
attained international renown and· is still
reputed to be an illustration of how an
institution can become a lengthening
shadow of an outstanding personality.
During his presidency not only did he develop a great college but he also served
as a consultant in the improvement of
the educational status of the Negro in
tbe Southwest and in the Nation, and
served as president and became a life
member of the National Association of
Teachers in Colored Schools, now known
as the American Teachers Association.
He was one of the founders of the Texas
Inter-racial Commission, a 'Conference
and national leader of the Methodist
Church, in great demand as a commencement speaker and consultant of civic, ed(Continued on Page 17)

What Is Modern
Education?
Dr. E. H. Black
Superintendent. La Marque Schools

Twelve principles that are basic to
modern progressive education:
1. The whole child goes to school.
2. The modern school strives to promote the maximum development of each
individual consistent with ,t he welfare of
the group.
3. The proof of learning is behavior.
4. In a democracy the curriculum must
be fitted to the abilities, needs, and interests of the child.
5. Learning based on pupil purposes is
more rapid, more lasting, and has more
desirable concommitants.
6. The most important thing about a
school is the quality of living that goes
on in it.
7. The teacher is a human engineer building intelligence and personality in
boys and girls.
8. The modern school provides opportunities for each child to discover and
develop his own individual aptitudes.
9. The modern school orients the child
to the life about him.
10. The modern school helps the child
to understand and practice desirable social relationships.
11. In the modern school evaluation of
changes in boys and girls is comprehensive, cooperative, and continuous.
12. Physical and mental health are as
important as academic achievement.
Modern education is not a new idea;
... rather it is an everfresh approach to
the study of the individual in a social
setting, a belief that the development
of his normal interests, desires, abilities,
and needs precedes in importance, impositions of an external nature. It
assumes that education grows out of human experience . . . Essentially it operates in the schools as a spirit, not as a
system. Under its philosop·hy, subject
matter should so far as possible be adapted to the individual; not the individual
to the ,s ubject matter. It establishes freedom, not license, in the environment;
trust in the teacher; beauty and pleasure
in the surroundings and work, and flexibility in the teaching process ... Natural
interest is more productive than imposed
authority. Guided learning is more compelling than imposed routine. Trust is
more potent than fear.
Modern education recognizes the need
for acquainting young people with the
society in which they live and helping
them to discover ways by which our common life may be improved . . . mere
acquisition of ,s kills and traditional book
learning falls far short of preparing
young people for civic and social responsibility.
(Continued on Page 15)
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On Teacher
Qualifications
And Getting
To Standards
(From Letters to Texas School Superintendents)

The 1933-1934 regulations and subsequent regulations of the S.tate ·C ommittee
were never revoked during the emergency. All teachers employed in accredited school systems prior to 1934 and
not holding the degree are not only required to make the prescribed twelve
semester hours or three hours of college credit every three years according to the length of time they were employed prior to 1934; but they will be
expected and required during the session 1947-1948 to completely catch up
on any arrears that may have been
accumulated during the emergency years
if they are to be eligible for continued
employment after the session 1947-1948.
No specific schedule of hours of progress to be made by the non-degree
teachers taken into accredited school
systems during the emergency is set up.
But no teachers taken into accredited
school systems during the emergency and
having less than two full years of standard college credit will be eligible for
employment in accredited school systems
during the 1947-1948 session. Likewise,
during the session 1948-1949, none of
the former emergency teachers having
less than three full years of standar~
college training will be eligible for continued employment in accredited school
systems, and in the session 1949-1950,
none of the former emergency teachers
without degrees will be eligible for employment in accredited school systems.
All new teachers being employed for
the first time in accredited school systems during the session 1947-1948 and
thereafter will be required to hold a
minimum of the bachelor's degree from
standard four year colleges or universities.
All superintendents and principals of
elementary, junior ,and senior high
schools beginning their tenure for the
first time in accredited school systems
during the session 1947-1948 and subsequent sessions will be expected and required to hold the minimum of the
bachelor's degree from standard four
year colleges or universities and will be
required to have a minimum of twelve
semester hours of credit in administration and six semester ·hours of credit in
supervision appropriate for the principalship being filled. All those superintendents and principals who entered
their positions with deficiencies during
the emergency will be expected to completely remove the deficiences and fully
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meet the standards before the beginning
of the session 1948-1949. All superintendents and principals who were in accredited schools prior to 1934 and who did
not meet the standards and who have
not removed the deficiencies will be expected and required to make the prescribed rate of twelve and three hours
of college credit every three years as set
up for them by the State Committee in
the summer of 1934.
Because of the extreme difficulty of
securing academicall y qualified teachers
of such highl y specialized phases of the
school program as t rades education and
band, school officials will be authorized,

with the approval of the State Superintendent of Education, when fully qualified teachers cannot be found to employ
the best that are available, not t o exceed one such teacher of less than standard academic qualificat ions in small
accredited school systems of less than
t wenty teachers, nor more than 5 per
cent of the entire teaching staff in larger
systems. To keep such specialized teachers who do not have standard academic
qualifications eligible for continued employment, they will be required to make
a minimum of twelve semester hours of
credit every three years in reputable
(Continued on Page 17)
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Co-Operative Part~
Time Distributive
Education
R. L. Thomton. State Supervisor
Prairie View State College

What ui Distributive Education 7
The name, Co-operative Part-time Distributive Education, is derived from a
co-operative working arrangement between the schools and businessmen of a
community. Students enrolled in Distributive Education receive classroom instruction directly related to their chosen occupation in the retail, wholesale, or
service field. These students receive, in
addition to classroom knowledge, practical training and experience with business men who give them part-time employment.
Is There a Need for Distributive Education?
Large numbers of graduates enter employment in retail, wholesale, and service
occupations upon completion of their
high school education. In Texas, thirty-

ST AND A R D - - - - - - - - - - - - - businesses of the community. This employability is determined by the Coordinator of Distributive Education, employed by the public schools, who interviews all applicants.
How Are Students Acquainted with the
Program?
1. <Coordinator of Distributive Education comes on duty prior to the beginning of school.
2. Letters are mailed to eligible students inviting them to come for interviews at the high school before the
start of the fall tern.
3. Newspaper announcements concerning opening of the school term in
the fall carry a description of the vocational Distributive Education program
for students.
4. Principal and counsellors acquaint
students with the program during the
registration period at the beginning of
school.
How Are Businessmen Acquainted with
the Program?
1. The coordinator of Distributive Education employed by the public schools
(Continued on Page 18)

one per cent of all workers are employed
in some phase of distributive endeavor.
The Distributive Education program is
designed to prepare for successful
careers the large percentage of high
school students who choose to enter distributive businesses. Trained Distributive
Education graduates are more efficient!
in their chosen occupations; as a result
of this efficiency, large numbers of them
advance to positions of leadership on executive levels. Numerous Distributive
Education graduates are buyers or department heads. Some are store managers, and a few are managers and owners of their own businesses.
ORGANIZATION AND OPERATION
OF THE PROGRAM
What Students Are Eligibile?
Junirs and 's eniors who are fourteen
years of age or older are eligible for
the training. Older juniors and seniors
are preferred in final selection, but admittance is based primarily upon interest and aptitude.
All students entering the program
must be employable in the distributive

State Depa rtment of Educa tion
STATE AID SALARY SCHEDULE

1947-49
Experience

College

Time

Training

0

1

2

3

4

5

6

7

8

9

10

11

12

One Year

Monthly
Annual

148
1332

154
1386

160
1440

166
1494

172
1548

178
1602

184
1656

190
1710

196
1764

202
1818

208
1872

214
1926

220
1980

Two Years

Monthly
Annual

173
1557

179
1611

185
1665

191
1719

197
1773

203
1827

209
1881

215
1935

221
1989

227
2043

233
2097

239
2151

245
2205

Three Years

Monthly
Annual

198
1782

204
1836

210
1890

216
1944

222
1998

228

2052

234
2106

240
2160

246
2214

252
2268

258
2322

264
2376

2430

Bachelor's
Degree

Monthly
Annual

223
2007

229
2061

235
2115

241
2169

247
2223

253
2277

259
2331

265
2385

271
2439

277
2493

283
2547

289
2601

295
2655

Master's
Degree

Monthly
Annual

248
2232

254
2286

260
2340

266
2394

272
2448

278
2502

284
2556

290
°2610

296
2664

302
2718

308
2772

314
2826

320
2880

Ph.D.

Monthly
Annual

298
2682

304
2736

310
2790

316
2844

322
2898

328
2952

334
3006

340
3060

346
3114

352
3168

358
3222

364
3276

370
3330

li school has 8 or more credits:
a.

b.
c.
d.

e.
f.
g.
TEN

5

6-7

8-11

12-19

20-29

270

30- Plus

High School Principal,

(for 9 teachers plus and for 10 months)
$15
$9
$20
$25
SUPERINTENDENT. for 12 months
$30
$30
$55
$70
$80
Elementary or .Junior High Principal: $2.50 for each teacher UNDER supervision if in separate building, or devotes 50% of
time to supervision and school employs 9 or more teachers, but not to exceed $25.
Maximum allotments for full time vocational agriculture and full time vocational homemaking teachers may be made at
the approved rate for not to exceed 12 months.
Accredited schools must employ 5 or more eligible teachers and have 8 or more units of affiliation, if Superintendent
receives salary for 12 months.
No allowance for high school principal can be made if the school has less than nine teachers.
Principals of Colored High schools with less than 9 teachers receive $2.50 for each teacher UNDER his supervision.

'

I
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Effective Use Of Films
By Floyde E. Brooker, Chief, Visual Education

Visual education is still in the experimental stage. We know in a · general
way that films made and used in certain ways can be exceedingly useful in
the classroom. Beyond this fact, there
are few, if any, categorical answers to
the many visual education questions
raised by teachers.
The present development of visual education may be likened to that reached
by the automobile some 40 years ago.
At that time the automobile was a complicated, expensive, and little understood
contraption to provide transportation.
A few people, however, believed in the
automobile. They experimented; they
mastered its complexities; and we, who
take the car for granted, know something of the changes that have resulted.
Similar things may be said about the
use of films in schools today. They are
clumsy, expensive, and sometimes difficult to justify in terms of the educational benefits obtained. This is true
becaus·e films are being used in schools
which were not built for them, because
the present production and use of films
perpetuate many questionable traditions, and finally because we do not yet
know enough about how to use a film
most eff~ctively in the classroom.
A teacher may be aware of the success of films. in .the training of the
Armed Forces. With considerable difficulty in most instances, he obtains a film
and uses it. But after its use, he notices
little apparent difference in the knowledge and attitudes held by .the members of the class. This leads to the question most commonly raised· by teachers
about visual education: How may a
film be used effectively? There i s no
single nor authoritative answer to this.
A consideration of some of the general
problems, however, should help teachers
find their own answers.
Our Educational System is Not Built
for Film Use
Films are being used' in schools not
built for their most effective use. The
buildings and schoolrooms were not
constructed for projecting films. We designed rooms to admit all .the light possible. 'B ut the use of films requires almost the opposite. Nor have class schedules usually been arranged to permit
the use of films. There are also instances
in which the school administration does
not render adequate assistance in obtaining and using films in •t he classroom.
The 16-mm projectors have made tremendous strides during the past 10
years, but they are 'Still difficult to
handle in the average classroom situation. Research is now under way to
eliminate many of these difficulties, but
for the present-day teacher these diffi1

'
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culties remain. A teacher seldom has
sufficient advance information about
available films to make an effective
selection, and it is still more 'Seldom that
a teacher obtains a film at the time when
its content fits into the planned instruction. Until these difficulties are overcome, we may expect a lack of effective
utilization of films in education.
Present Usage Perpetuates Questionable
Traditions
Our present use of films is too often
flavored with noneducational traditions.
The film was developed and first proved
its .power in the theater. There, it is
associated with glamour and entertainment. There, the audience goes in, sits
in cushioned seats, and passively absorbs the flow of images and sound provided by the film.
'Students and teachers know this tradition well; they are a part of it; it is
an integral part of their experience with
films,. However, this -tradition is not conducive to effective learning.
A student cannot be pa,ssive when he
learns. The film provides an experience. To learn from that experience,
the student must participate in it. In
order to participate, he must relate the
experience in an organized way to his
past experience. These are basic principles of all good instruction. They are
basic principles for using films effectively in the dassroom. If the film i'S
merely a "show" to the ,s tudents, if it is
not related to the class work, if it is
not used so as to advance known educational objectives, it can make but little
contribution to the· process of learning.
The car.ry-over of the theatrical tradition is also evident in the practices
followed in the distribution of educational films. Usually, films must be
"booked" many months in advance of
their use, ·and then they are available
for only a .short time. Few teachers
can predict the progress of their classes.
They are therefore compelled to adjust class instruction to .the film, and not
vice versa. Finally, films are selected
on ·t he basis of titles and· descriptions
whic'h are often quite as misleading in
determining their content and objectives as those of theatrical films. All of
these practices must bear -their share of
the blame for the ineffective use ' of
films.
We Do Not Understand Films
The carry-over of the theatrical tradition persists because we do not yet
understand films very well. In our
production and use of films we tend to
add to the theatrical tradition the verbal tradition of the educators. The latter
shows up in motion pictures that have a
constant drumfire of commentary, in
which too many words are used in the

sound track because the film maker has
not trusted his picture to tell the story.
Another lamentable evidence of the verbal tradition i'S that the sound film is
organized around the words of the
sound track rather than around the picture. Then there are sequences which
have no relation to each other, which are
tied together only by the words. This is
not always evidence of poor technical
quality, but in many cases it leads
to an educationally ineffective film. Thus
the combination of the theatrical and the
verbal traditions often gives strange products that have doubtful value either as
films or as instructional tools.
The teacher, it is true, cannot remake
the films he is offered, but he can
select. This implies rejection of the film
that offers entertainment only. The teacher should be equally sensitive to the
film that carries the real meat of its
content in the verbal commentary and
then permits the picture to wander with
little relationship to the concepts being
verbally presented. The verbal tradition
of the academicians and the theatrical
tradition of motion pictures, cannot be
eliminated until the teachers who select
and use films understand them more
completely than they generally do now.
Nor do we understand how films communicate ideas and how students learn
from films. We are so accustomed to
using pictures as illustrations in support of a verbal text or to using them
to break the monotony of 'Solid pages of
type that we have but limited understanding of 'how to use pictures actually
to communicate ideas. We have not yet
learned to "read" pictures.
This task of learning to read pictures
is difficult and requires some practice.
Pictures convey their messages by quite
different ways from those of the printed
page. They cannot be geared to the age
level of the students as easily as the
printed page can, since all people,
whether 6 or 60~ see the same physical
objects. The picture of the housefly
shown to the first grade may be the
same picture shown to the college bi<>logy class. But the use and the interpretation of this picture is different to each
group. Pictures are also highly specific
in a way that words can never be. There
is no picture of just a cat. Any picture
of a cat will have to show one of a
given breed, a given size, a given color
and markings, and in a given position.
This quality is the great strength of
pictures, but it is also their greatest
weakness.
Finally, our lack of understanding of
film'S causes the average instructor to
fail to accept them. When a film is used,
it is usually in addition to the regular
classroom work. When this happens,
the film is something to be squeezed
in either at the expense of other work
(Continued on Page 16)
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J. B. Richey Retires After
Twenty-Six Years of Service
J. B. Richey, principal for twenty- graduated from Tuskegee in 1910 and
four years in the Dallas Public !School was awarded his A. 1B. degree from
system, retired August 31, 1947 from
his teaching services -as principal of the
H. S. Thompson 'School, Dallas.
He retires after twenty-six years of
service at the age of 61. During his
years of services in Dallas school
system as an educator he served <two
years as a teacher in the J. P. Starks
school, sixteen years a principal of 'B. F.
Darrell School, and eight years as principal of H . ,s. Thompson School.
At the 1947 graduation exercises of
the H. S. Thompson School, -Mr. Richey
was presented tokens of appreciation for
his years of service and educational leadership. Six major organizations honoring Mr. Richey with gifts were H. S.
Thomp on faculty and P. T. A.; 'B. F.
Darrell faculty and P. T. A .; P. T. A.
Council and the Community.
A native of Tennessee, Mr. Richey was

Wiley ·College.
Not only is his leadership given to
educational problems but also is evidenced in civic and r eligious phases of
the community life. He ·h as held important offices in the Colored Teachers State
Association of Texas and has been a
staunch supporter of all activities and
programs for the improvement of education.
When Mr. Richey was asked about his
retirement, he stated, "Retiring is somet hing unusual for our teachers; therefo re it is hard to express exactly how
one feels until he has been retired for
awhile. I am glad, however, that I was
able to hold down my work a s long as
I did and did not die or work until I
became inefficient. I shall always feel
indebted to those whom I have ·s erved
and to those who let me serve."

J. B. Richey
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Brief Evaluation of the
Dallas Negro Teachers'
Workshop
June 2-July 3. 1947
By President Joseph J. Rhoads, Bishop College

Our modern world is -at the cr ossroads, and its critical condition is reflected in every area of American life,
including education. There is a general
awareness of inadequacy in all that is
involved in the efficient direction of formal education, from the nurser y school
through the university. Revolutionary
remedial measures are in the offering.
Facing phases of this general highl yinvolved problem in terms of their local
expressions, and highly sensitive to the
central position of the teacher and child
in the processes of education, officials
of the Dallas Public Schools and Bishop
College planned and directed, to a most
successful conclusion, a five-week workshop for that city's entire staff of Negro
elementary teachers.
That workshop was unique in several
fundamental respects. I shall Hst four:
First: It was planned and conducted
for the scientifically sound purpose of
serving individual teacher interests and
needs within the general framework of
the philosophy, purposes, and standards
of t he Dallas Public Schools.
Second: With but few exceptions, t he
entire faculties of the several Dallas
elementary schools for Negroes enjoyed
a common intensive educational experience, thus laying the basis fo r the hig hest possible degree of faculty understanding, co-operation, and progress during the coming school year.
Third: Capable local supervisors, principals and teachers shared the leadership of the project with several carefully selected subject-matter specialists
from reputable out-of-state schools systems, thus providing for the project new
sources of personal interest and a liberal
academic atmosphere.
Fourth: Every necessary accommodation was provided in the J. W. Ray
school for the adult personnel and program of the workshop. A laboratory
class of fourth grade pupils, a professional library, and arts and crafts laboratory, an activities room, and snack
bar were features of the unique arrangement.
With its exceptional potentialities as
a technique for in-service teacher training, and especially with the effectiveness of its application to the concrete
problems of entire school faculties and
systems, the workshop will grow in favor and usefulness. It is to that end, as
well as that of its immediate val ue to
the progressive child development program of Dallas' Negro schools, that
Bishop College shares the genuine satisfaction all have who were identified with
this significant educational project.
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Chairman Johnson, Commissions
liey Workers and C:ollectors for 1947
Dear Co-Workers:
The price one pays for doing a good
job is to be asked to do the job again.
Since this group of Key Workers and
Collectors did such a splendid piece of
work in helping to register the State
last year it is being commissioned by
the membership committee to take
charge of this work for 1947. We believe
you will cover the bases.
Last year was our banner year. We
registered approximately 4500 teachers.
This was made possible because of our
personal interest in the project, loyalty

W. L. D. Johnson

to the cause, and a desire to cooperate
in matters pertaining to education of
the human family. 'M ay we continue to
forget ourselves and walk and work together in this sacred cause.
Your registration books will be placed in your hands early in September, if
not before, so you will have plenty of
time to take the message to the teachers of the various communities and districts We are asked to do our best. All
we have to do is to believe firmly in our
cause, in ours·e lves, and trust God. The
work is accomplished! We can make
good; we must make good; we will make
good-the Anna T. Jeanes teachers will
hold the line.
Membership, Key Workers and Collectors:
Names
Addresses
Adams, Mr. Theobyrda, 2710 N. Pecan,
Beaumont.
Adkinson, Mr. R. A., Box 71, •W eimer.

Allen, Mr. N. R., Rt. 2, ,B ox 56, Lindale
Allen, ,Mr. N. A., Needville.
Alton, Mr. W. I., 900 E. Alamo, 'Brenham
Alton, Mr. A. iE., 2009 Main, Texarkana
Alexander, Mr. B. R., Flynn
Alexander, Mr. J. F., Rt. 1, Box 154, Mt.
Enterprise
Anderson, Mr. V., Rt. ·2, Box 4, McGregor
Anderson, Mr. A. B., Rt. 9, Box ·389,
Houston
Archia, Mr. A. E., Goose Creek
Armstrong, 'M rs. Albertha, ·B ox 58, Rusk
Armstrong, Mr. C. G., 'B ox 14, Liberty
Auston, Mr. R. S., 1218 N. Moore, Tyler
Ayers, Mr. R. ,M., 1308 Ramiez
Barlow, Mrs. M. K., Sugarland
Batts, Mr. W. M., Box 741, Crockett
Bell, Mrs. ,F. M., Fisno
Berry, Miss Blanch, !Box 60,7, Huntsville
Berry, Mr. B. I., Kirbyville
Bevis, Mr. R. E., 628' S. 12th St., Waco
Blocker, Mrs. Nona 'M ae, Rt. 33, Caldwell
Bly, Miss Lizzie J., % Courthouse, Paris
Bolden, Mr. 0. L., 114 Sam Rankin, Corpus Christi
Boutte, Mrs. Libbie P., 2302 Dowling,
Houston
Bradford, Mr. Chas. E., Alto
Bradford, Mr. G. W., Rusk
Brooks, Mrs. F. D. N., Box 183, Sealey
Bryant, Mr. I. -B., 3319 Holman, Houston
Birdwell, Mrs. Mary T., Box 427, Anderson
Butler, Mr. Thomas, Prin. 'B eckville H. S.
Carthage
Brooks, Mr. E. K., Prin. Col. H. S. Denison
Burns, Mrs. B. V., Cuney
Bradley, Mr. Austine, Rt. 1, •B ox 49-A,
Benchley
Bradley, Mr. G. C., Box 112, Dibill
Brown, Mrs. Lucille, 'Bryans Mills
Calhoun, Mr. T. C., 1408 Cotton St.,
Austin
Campbell, Mrs. Pauline, !Box 242, Huntsville
Campbell, Mr. W. B., Prin. Anderson H.
S., Austin
Cash, tMr. L. B., Pittsburg
Cawthorn, Miss Edna M., Texas College,
Tyler
Cavil, Mr. Ben L., Box 1081, Conroe
Captain, Mr. Avent, New Gulf
Cartwright, Mr. A. 0. G., Box 881,
Omaha
Carter, Mrs. Altho, Gary
Caldwell, Mrs. Clara, Box 207, Canton
Charlston, Mr. L. C., Cason
Chumley, Mr.. Leo B., Rt. Box 50, Chaice
Chatham, Mr. R. C., 1619 Waco, 'Houston

Chatham, Mr. T. R., Prin. Lucke School,
Houston
Chester, Mr. E. A., 1717 Bingham St.,
Houston
Clarke, Mr. R. L., 4080 Ivy St., Waco
Clay, -Mr. S. C., Prin. Blackshear H. 'S.,
San Angelo
Clark, 1Mr. Iris C., Eagle Lake
Clerner, ,Mrs. E. E., Dixie H. S., Rt. 5,
Box 330
Collins, Mr. A. L., Rt. 2, Box 80, Collidge
Collins, Mrs. 'Stella M., 3512 Canfield,
'Houston
Cofield, Mr. R. G., Box 141, Childress
Codwell, Mr. J. E., Prin. Wheatley H. S.,
Houston
Crowe, Mr. Elbert, Rt. 1, James
Crump, Mr. R. W., Texas College, T yle r
Crawford, Miss Kathleen S., Richmond
Cunningham, Miss Gladys, Box 2786,
College Station
Crosby, Mrs. Loraine, Hitchcock
Dansby, Mr. A. 1B., Box 1397, Kilgore
Dansby, Mr. Brook, Cuching
Davenport, Mrs. Theodessa, Box 772,
Freeport
Davis, 1Mr. C. L., Pennington
Davis, ,Mr. W. B., Box 1238, Jacksonville
Dawson, Prof. E. W., Box 852, Wharton
Dennis, Mrs. Ora. Mae. Rt. 2, 'Box 74,
Bronson
Dodson, Mr. E. H., Rt. 2, Naples
Dorsey, Mrs. C. H., Box 682, Eastland
Douglass, Mrs. W. M., Box 606, Jefferson
Downs, Dr. Karl E., Samuel Houston
College, Austin
Duval, Mr. D. T., Box 63, Chapel Hill
Easter, Mrs. Rosalie, 1418 Solo, Houston
Edwards, Mr. George, Prin. Emile H. S.,
Bastrop
Edwards, Mr. George W., 'Box 112, 'Hallisville
Edmerson, Mrs. F. M ., Box 43, Brackettville
Enge, Mr., Prin. Col. H. S., Grapeland
Estelle, Mrs. A. \B. I., 1619 E. Alamo,
Brenham
Evans, Mr. W. M., Rt. 2, Box 116, Wortham
Everhart, Mr. J. L., 513 Roosevelt, Longview
Farris, Mr. J. R., Supt. Woodland H. S.,
Mexia
Fair, Mr. E. L., Box 315, Bastrop
Farris, Mr. H. L., Prin. Lawson H. S.,
Montgomery
Flint, Mr. F. A., Prin. Cuney Col. H. S.,
Cuney
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Fenet, Mr. J. W., Jr., Prin. E. S. Doty
H. S., McKinney
Franklin, Mr. T. C., Prin. G. W. ·Carver
H. S., Karnack
Flewellyn, 'Mr. W. F., Sunset ;School,
Texarkana
Gaines, Mr. H. L., Stanton White House,
Rt. 4, Box 182-A, Tyler
Gilmore, 1Mr. J. E., 3522 Pondrom, Dallas
Gipson, Mrs. A. K., Prin. Patten 'School,
Amarillo
Givens, Mr. T. H., Prin. Gibbons School,
Paris
Goree, Mr. W. H., New Town School,
Texarkana
Gooden, Mr. J.E., 3254 Berry, Houston
Greten, Mrs. Cleo E., Box 295, Gilmer
Greer, Mr. E. 0., Box 661, El Campo
Grice, Mrs. Carrie, Rt. 1, Box 45, Grapeland
Grigsby, Mrs. Lee H., 5008 Lyons, Houston
Grogan, Mrs. Emmons, 2300 Irvin, Beaumont
Hardiman, Mr., Prin. Hardin School, Liberty
Harper, Mr. McNoble, Box 175, -McLead
Hart, Miss 0. Vivian, 111½ ·W est Houston, -Marshall
Holston, 1Mr. H. S., Shamrock
Harris, Mrs. W. D., 449 N. 8th St., Abilene
Harrison, Mrs. Armye J ., Box 313, Madisonville
Harrison, Mr. R. A., Prin. Luling H. S.,
Luling
Hendley, Mr. Vergie C., Box 172, Rotan
Heard, Mr. J. W., 'Box 60, Mexia
Hennington, Mr. Samuel, Rt. 3, Box 32,
Linden
Henry, Mr. G. W., Rt. 2, Box 1, Elkhart
Henry, Mr. W. -M., Prin. Crockett H. S.,
Crockett
Hill, Mrs. Mellonee, Fairfield
Hilliard, Mr. A. IG., Hilliard H. S., Bay
City
Henry, Mr. J . 1S. N., 7th Street School,
Waco
Hill, Mrs. Laura N. C., Humble
Hines, Mr. H. J., 800 Bennett St., Marlin
Hines, Mr. C. J., B. F. Darrell School,
Dallas
Hicks, Mr. M. Z., Col. H. ,S. Waxahachie
Holden, Mr. P. H., Burrus School, Houston
Holley, Miss Irene, 1537 E. Crockett, San
Antonio
Holland, -Mr. H. I., Julia C. Frazier, Sch.,
Dallas
Holland, Mr. W. S., Yates H. S., Houston
Horace, Mrs. D. M., Groveton
Huckaby, 'Mr. 1M. B., 524 N. First St.,
Longview
Hunter, Prof. B. F., Ponta
Huey, Mrs. J. A., Prin. St. Louise H. S.,
Tyler
Hurdle, ,Mr. I. Q., 1416 E. 12th St.,
Austin
Inge, Mr. G. P., Wheatley IH. S., S.an
Antonio
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Jackson, Mr. E., Col. H. S., Wichita Falls
Jackson, Mrs. Estelle J., Box 30, Harlston
Jackson, Mr. A. W., Rosenberg
Jacquet, Mr. J. M., Lake Coma Sch.,
Fort Worth
James, ·Miss Rachel, 1600 E. 13th Street,
Austin
Johnson, Mr., Prin. Co. H. S., Huntsville
Johnson, Mrs. P. D., Box 664, Marshall
Johnson, 1Mr. Lee, Arp Col. H. S. Arp
Johnson, 'Mr. W. L. D., 2415 Dowling St.,
Houston
Johnson, Mr. P. H., Marietta
Johnson, Mr. W. W., Box 192, Carrigan
Johns, Mr. J. H., 3102 Lyons, Houston
Jones, Mrs. B .. D., Rt. 1, Douglassville
Jones, Mr. W. IB., Box 92, 'Sulphur
,Springs
Jones, Mrs. Neva, Mineola
Jones, -Mr. rw. E., ·Box 269, Nacogdoches
Jones, Mrs. N. M. P., !Box 137, San Augustine
Jones, Mr. W. H., Tillotson, Austin
Jordan, -Mr. E. L., Prin. Carver H. S.,
Midland
Kane, Mr. '8. W., Wash. Elem., Sch.,
San Antonio
Keer, Mr. George W., Box 553, Spur
Kelley, Miss J. M., Julia Frazier Sch.,
Dallas
Kelley, Mrs. Emma, Prin. Carver H. S.,
New Caney
King, Mr. H. L., Prin. I. M. Terrell,
Fort Worth
Kirven, Mr. F. L., Kirven Drug Store,
-Mexia
Kilpatrick, Miss Mabel, Grant Park S.ch.,
Houston
Kemp, Mr. I. B., Columbus Col. H. S.,
Columbus
Lane, 1Mrs. M. S., Wheatley H. S., San
Antonio
Lee, Mr. Albert V., Prin. Midway Sch.,
Midway
Lee, Miss Lula J., Box 474, Richmond
Love, Mr. Charles, Prin. Bremond Col.
H. S., Bremond
Littleton, Mr. R. D., J. D. Moore Train.
Sch., 'B ryan
Lusk, Mrs. Ora Lee, Box 43, Brackettville
Madison, Mr. J. C., Box 785, Navasota
Matthis, Mr. L. A., Rt. 1, Box 195 Jefferson
·
Marshall, 1Mr. D. M., Box 425, Granger
Marshall, Mr. T. D., Prin. •L incoln H. 'S.,
Dallas
McAfee, Mr. L. T., Jr., Prin. Shady
Grove Sch., New Boston
McCullough, Mrs. G. E., Rt. 2, 1Box 226,
Fayettville
McCullough, Mrs. Irene, ·Box 117, Lufkin
McDade, Mr. J. 0., 2120 Hutchins, Houston
McDonald, Mrs. Lucy 'Mae, !Box 392, Farris
McDonald, Mr. L. G., 207 Elmere, Cleburne
McDonald, Mr. A. W., Central H. S.,
Galveston

McGary, Miss Helen Ruth, 1Linden
McMillian, Mr. Joseph, Wheatley •School,
Dallas
McCowan, Mr. Robert L., 1132 St.
Charles, Beaumont
McLead, Dr. E. C., Wiley College, Marshall
Meridth, Mr. G. 0., 413 South 5th St.,
Temple
'Miller, Mr. A. T., Prin. Lincoln H. Sch.,
Port Arthur
Mitchell, Mrs. E . W., Box 826, Marshall
Mitchell, Mr. T. B., Box 67, Kendleton
Montgomery, Mr. G. C., Prin. New Hope
H. S., Goodrick
Montgomery, Mrs. D. B., 1Box 242, rMarshall
Moore, Mr. C. L., Prin. Olive School, Austin
Moss, 'Mr. Clinton, Box 789, Garrison
Mosley, Mrs. R. J., 3410 Calhoun, Houston
Morgan, Mr. and Mrs. U. S., Box 363,
Franklin
·M organ, Mr. L. A., Central H. S.., Galveston
Morgan, Mr. L. T., Georgetown
Murray, Mr. B. C., 801 E. Water, Victoria
Neal, Mr. R. C., E . A. Kemp School,
Bryan
Norman, Mrs. Delia M., Box 281, Dangerfield
Norris, Mr. C. W., San Antonio Jr. Col. ·
H. S., San Antonio
Norton, Mr. A. E., Houston College for
Negroes
Olivier, Mrs. Lois B., 3219 St. Emanuel,
Houston
Olivier, Mr. Joseph Greene, Prin. Dunbar H. 1S., Oakwood
Pemberton, ,Mr. H. B., Jr., N. W. Harlee
'Sch., Dallas
Perry, Mr. W. A., 2601 Havana, Dallas
Patten, Mr. J. L., Jr., Prin. Booker T.
Wash., Dallas
Polk, Mr. K. IB., 1721 McCoy ·St., Dallas
Powell, Mr. E. J., 3080 N. Rd., Beaumont
Powell, Mr. J. R., Drawer A, Bartlett
Pearson, Mr., Prin. 'Gilmer Sch., Gilmer
Pruitt, Mr. J. W., Lindale
Price, Mr. A. L., Prin. Adams Elem.
Sch., Beaumont
Price, Mr. 0. L., Box 408, Taylor
Penn, Mr. A. S., Prin. Fred Douglass,
Dallas
Pitts, Mr. J. C., Jefferson Col. H. S., Jefferson
Reeves, Mr. Geo. W., Prairie View University
Reynold, Mr. J . A., Hart Col. 'Sch, Liberty
Rice, Mr. F . R., 1609 E. 7th St., Austin
Rhoads, Dr. Joseph J ., President Bishop
College, 'Marshall
Robinson, Mrs. Kathryn D., Box 134,
First Chapel
Robinson, Mr. Edward, Prin. Dunbar H.
S., Livingston
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Robinson, Mr. G. T., 310 W. Nelson St.,
Longview
Robinson, Mrs. Gladys, Rt. 1, Box 79,
Brazoria
Richey, Mr. J. 'B., H. S. Thompson Elem.
Sch., 'Dallas
Rowe, Mr. D. A., Box 162, Jasper
Rutledge, Mr. Paul, Green Bat H. S.,
Palestine
Sadsberry, Mr. J. C., Lettig
Samples, Mrs. A. -M., Box 1041, Gladewater
Sams, Mrs. Ian.tha, :Brookshire
Sanders, Mrs. Rita M., Dangerfield
'Saulsbury, 1Mr. C. W., Jarvis Christian
College, Hawkins
Sanderson, Mr. J . C., 3024 Live Oak,
Houston
'Scott, Miss Lou Trishia, Newton
Sims, Mr. P. S., Prin. LaMarque Col.
Sch., LaMarque
Simpson, Mr. E. E., 'Box 453, Giddings
Slaughters, Miss Henri M., 842 ,Mesquite,
Abilene
Sheffield, Miss A. L., 315 Tornilla, El
Paso
Smith, Mr. R. C., Prin. Alex S. Terrell
H. S., Anderson
Smith, Mr. A. ,F ., Franklin
Starr, Mr. T. 1L., Box 103, Longview
Stafford, 'Mrs. I. P., Box 701, Edna
Stanley, Mr. James L., Prin. Greenville
IH. S., Greenville
Stevens, Mr. W. G., 405 Univ. Avenue,
Marshall
Sparks, Mrs. Lillian M., Box 803, Brownfield
Spencer, Mr. I. 'S., Prin. Edward H. 'S.,
Gonzales
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Speaker, ,Mrs. J. A., Box 23, Wharton
Story, Mr. A. M., 1Box 31, Palestine
Strain, Mr. J. A. B., Palestine
Struggs, ·M r. E. C., 2002 East Ave. C.,
Lubbock
Sterling, Mr. R., Booker T. Washington
H. S., Galveston
Sadesberry, Mr. C. L., 612 N. Free 'St.,
Camerson
Sampson, 1Mr. C. C., Col. H. S., Corpus
Christi
Sanders, Mr. G. 0., Texas City
S.c ott, Miss Bertha L., Petty
Spigner, Mr. W. D., Box 612, Calvert
Tapscott, Miss Gertrude, Brenham
Tarrow, Mr. W. A., Prin Col High, College Station
Timmons, Mr. R. D., Rt. 2, Cherino
Thompson, Mr. L. E., Prin. Park School,
Marshall
Tolbert, Mr. L. P., Dunbar High School,
Winona
Turner, Mr. A. L., Box 232, Carthage
Turner, Mr. W. S., Plano Col. H. S.,
Plano
Taylor, Mr. F. D., •Box 24'6, Manor
Truitt, Mrs. T. D., Box 307, Lockhart
Taylor, Mrs. F. V., !Box 564, Elgin
Tatum, Mr. R. T., Charlton Pollard,
Beaumont
Turner, Mr. W. B., Dayton
Wallace, Mrs. Emma H., 203 Orange
Ave., Orange
Wallace, Miss Francis , Box 378, Carthage
Ware, ,Mrs. Addie M., Box 353, Crockett
Warren, Mr. T. H., 280,1 Ave. L., Galveston

BUTLER COLLEGE
Tyler, Texas
A FOUR YEAR CHRISTIAN COLLEGE
Beginning September 8, 1947, Butler College will offer a four year curriculum
leading to the Bachelor of Arts and the Bachelor of Science degrees in compliance
with requirements set up by the State Department of Education.

LmERAL ARTS COLLEGE WITH AREAS IN
Languages, Literature and Music, Social Sciences, Religion and Theology, Teacher
Training with emphasis upon Elementary Education, Vocational Courses, Home
Economics, Commerce, Agriculture.

SPECIAL COURSES FOR VETERANS
TAILORING - PHOTOGRAPHY
REGISTRATION FOR THE FALL TERM BEGINS SEPTEMBER 8, 1947
A Christian Atmosphere- Low Student Fees- Excellent Faculty

BUTLER COLLEGE
Tyler, Texas
M. K. Curry, Jr.• President

Washington, Mr. J. T., Box 101, Bessmay
Watson, ·Mr. B. H., Dunbar H. 'S., Houston
Weems, Mrs. Eva, 2807 Flora St., Dallas
White, Mr. 'W. J., Box 608, Marshall
Wilson, Mr. J. J., Moore H. S., Waco
Wiley, Mr. J. D., Box 89, Crosby
Williams, Mr. J. 0., Dunbar H. S., Dickerson
Wright, Mr. T. J., Angleton Col. iff. S.,
Angleton
Wright, Mr. T. W., Prin. Thomas Beck
H. S., Belton
Williams, .Mr. T. D., J. P. Starks School,
Dallas
Wilhite, Mr. 0. E., Rockdale
Washington, Mr. E. 'B., Lyons
'Washington, Mr. N. S., Box 363, Groesbeck
Weisner, Mr. W. H., Leigh
Walker, Mr. Jefferson D., Box 429,
Baytown
Webber, Mr. Roscoe C., Rt. 1, Box 71,
Normangee
Wedgeworth, Mr. E. 'B., Box 34, Dime
Box
Wilson, 'Mr. B. T., 224 Houston St.,
Kerrville
Winkfield, Miss o•Brier, Rt. 1, Overton
Williams, Mr. A. M., Rt. 2, Chiesman
Williams, .Mr. Jesse H., Rt. 1, Box 82
(A), Garwood
Woodfork, Mr. I. H., Rt. 2, Box 69,
Giddings
Waring, Mr. W. 0., Rt. 1, Douglassville
Young, -Mrs. Silverlean M., Box 567,
Palestine

What Is Modem
Education?
(Continued from Page 8)
Freedom versus Discipline
A great many people believe that the
modern school advocates letting children do as they please. We do not talk
as much about discipline in the modern
school as was once done because the
word 'h as too often been used to mean
blind obedience to imposed authority. We
use the term guidance instead. We think
more about the causes of misbehavior
than we do about punishments, and instead of speaking of a child as being a
discipline problem we are likely to say
he has some adjustments to make. But
the modern school does not advocate
less adult guidance. So far as I can
find out modern educational leaders advocate more adult guidance and a more
effective type of discipline, namely selfdiscipline.
Command of the Fundamental Skills
Another misconception which has no
foundation in fact is the idea ,t hat modern schools neglect the fundamental
(Continued on Page 19)
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Effective Use of Films
(Continued from Page 11)
double assignment for the day followor else as something that will cause a
ing. The film s hould carry a definite
portion of the work of instruction, or
its u e sh ould lead to the elimination of
something. If this is n ot true, the use
of the film is not wholly justifiable, and
the teach er is failing to use to the fullest
the assistance the film offers.
The Teacher Must Learn How io
Use Films
To return to the analogy of the automobile: When automobiles first appeared, there were no classes on 'h ow to
operate a car; the pioneers taught
t hemselves by trial and error. The automobile,they discovered, did not start
when the driver yelled "Giddap!" And
it did not sto p when he shouted "Whoa!"
Similarl y, films communicate by principles different from those of the printed
page or the lecture . Some indication of
these principles has already been given.
Wi th these principles as clues, teachers
by observing and experimenting can
learn to use films effectively. Only
through use can they demand and obtain better films. In turn, films will
prove increasingly effective.
This is not to say that we kn ow nothing about the use of films or that the
basic principles of all good instruction
do not apply. We do know many rules
governing the effective u se of film s.
Some of these, such as t he need for suitabl films and t he need for using them
at the appropriate time and place in the
planned instruction, have already been
indicated. Other general rules, which
represent the pooling of experience of
many teacher s, also have general application.
Some Principles in the Effective
Use of Films
The steps in planning for the effective
use of films are similar to those of all
good lesson preparation; they include
preparation of the teacher and the class,
the showing of the film, and the followup or discussion to make certain the
class has actually mastered the content.
The tea cher m ust prepare both himself and his class for seeing the film.
This preparation will vary from class
to class. H owever , t here are a few general principles that may help the individual instructor. It is a cardinal principle that a teacher cannot effectively
use a film if he has only a vague idea of
its contents or of the purpose for which
he i using it.
It is seldom that the instructor has an
ideal film, one that exactly fits his purposes and his class. 'Specifi call y, the
t eacher needs :
1. To know the purposes he expects
the film to advance, and t he steps by
which the film w ill advance them.
SIXTEEN

2. To prepare additional material,
notes, or class assignments that will
cover gaps in ,t he film presentation;
warn the students on the weak points of
the film presentation or otherwise adapt
the film presentation to the needs of the
immediate situation.
3. To check in advance all the mechanical features of film 'S howings; the availability of a darkened room, a screen, a
,s mooth-running projector, and the film
itself.
The second step is the actual showing
of the film in the classroom. Here the
teacher should remember that the average film presentation is to provide an
experience, and that this experience
will prove rich and effective to the degree that the student interprets the experience correctly and participates in it
actively. Here, all the ability of the
alert instructor is called into play.
What experiences have the students had
and how does the film presentation fit
into them? What opening explanation
can and should 'the instructor make that
will enable the student to fit this new
experience into his other ones and to
make the correct interpretation?
Participation in the motion picture experience is equally flexible but equally
necessary. It is a basic rule that the
film presentation i's most effective when
active student participation is secured.
This may be secured in many ways. One
of the most common is t hat of asking the
students in advance of the showing to
look for certain things.
It is seldom that all the content of a
film can be learned in one s11owing. In
most instances there is a definite gain
when the film is shown more than once.
Nor should all the showings be the same
in character. The number of times a
film can be shown profitably and the
character of the showings will vary with
the richness of the film in content. The
first showing might be general in character, with subsequent showings devoted to various aspects of the material.
For example, in a film showing the life
of people in Mexico, the students on the
second and third showings might be
asked to observe the types of equipment
used by the people. Their observations
may then serve as a basis for discussion of the stage of the industrial revolution in Mexico. One showing might
be silent with the teacher and the students actively discussing the content as
it appears. The primary purpose of all
showings, however, is that of making
the experience a part of the experience
of each student.
For the follow-up, there is a variety
of procedures open to the instructor.
The one selected will be determined b y
the purpose the film is to serve. •F or instance, in t rying to teach highway safety, a film might be shown which is
chiefly emotional, giving a highly dra-

matic presentation.
Because of the
emotional character of the film, the
teacher might desire to eliminate all
subsequent discussion and close the class
with the showing of the film. Any discussion following a highly emotional or
inspirational film may easily be anticlimatic and may tend to lessen the value
of the film rather than enhance it.
It is seldom, however, that the instructor will be using this type of motion
picture. In most cases, the film will
be one dealing with information, basic
principles, orientation, or a skill. After
the use of such films, it is good to make
certain the students understand the film
presentation, that they got all the knowledge the film had to offer and that there
are no debatable points remaining in
the student's mind. There is a place here
also for summarization and preparation
for the next lesson.
In general, the films need adaption
by every instructor in terms of the individual classroom situation.
Films,
if understood and followed up, will become an instructional tool and not just a
gadget of doubtful value. As the instructor grows more at home with film
presentation, he will find himself developing his own adaption and varia
tions from these general rules.
The Film Possesses Many Unique
Powers
Films are not self-teaching devices
any more than automobiles drive themselves. Cars must be driven, and the
importance of automobiles is not that
they move but that they move in given
directions which are determined by the
driver. The same is true of films. The
teacher must select them, must decide
when they are to be used, must direct
their use, and finally must check and
evaluate their use. The use of film s is
not likely to make the ta'Sk of the instructor any easier; the best they can do
is to make the instructor's work more
effective.
Nor are films per se allied to the good,
the true, and the beautiful. The automobile can carry children to a new picnic ground in a distant grove, or it can
kill them all at the bend of the road. The
automobile is neutral .The same thing is
true of picture technique. The film is a
power, but whether for good or evil is
determined not by the film but by the
user; and, to the degree that it is powerful and effective, it increases the res ponsibility of the user. - School Life.

Professor: "A fool can ask more questions than a wise man can answer."
Student: "No wonder so many of us
flunked our exams."
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In Memoriam

(Continued from Page 8)
ucational, and religious matters, a devoted husband, and a loving father.
In 1942 he became President-Emeritus
and in this capacity was unusually helpful in school and church affairs, supporting those who succeeded: him whenever
called upon for assistance but remaining
in the background in order to give them
the psychological advantage of true
leadership.
When on June 17 an angel from
heaven came for one of its treasures
which had been vouch-safed to earth, a
life of more than 82 years while reaching
the graduation point was admitted into
the portals of heaven where it is continuing its life immortal in the University of the Universe. We are enjoined to
weep when a new life enters this hard
world of ours and to rejoice when one
who has reached four score and ten
leaves a useful life on earth to live forever in heaven, leaving behind him the
immortality of Christian influence.
He is survived by four children: Mrs.
Lucile Teycer, teacher of 'Music, Wiley
College; •M rs. Ruth Shelton, teacher in
the Dallas Public School System; Mrs.
Blanche Hughes, wife of Attorney Alfred
Hughes, Baltimore, Maryland; Attorney
M. W. Dogan, Jr., practicing lawyer,
Chicago; and by five grandchildren:
Miss Forest E. Shelton of Washington,
D. C.; Mariam, Faulker, and Alfreda
Hughes; and Matthew W. Dogan, III.
The whole nation mourns his passing.

What Is Modem
Education?
(Continued from Page 15)
skills of reading, writing, and arithmetic. 'Since the modern school is concerned
with a great many more objectives than
the traditional school was ever concerned with, it would seem logical that
the basic skills would suffer. But there
is no evidence in research that this has
happened. 'Since the skills are learned in
connection with their use in purposeful
situations children are able to master
many of the skills at the same .time they
are engaged in activities not directly
aimed at mastery of skills.
The study by Leonard and Eurich summarizes the evidence in regard to the
accomplishments of modern education in:

1. The ability to acquire and apply
facts and principles.
2. The development of social attitudes
3. The growth in basic skills
4. Growth in physical fitness
5. Personality development
6. Subsequent achievement.
The evidence presented in this study
is sufficient to answer the critics of
modern education.
We need to be on our guard against
allowing modern progressive education
to be thought of as the fad of some wildeyed theorist.

Prof: "You don't know the first thing
about syntax."
•S tudent: "Don't tell me they're taxing
that too."

EDITORIAL COMMENTS
(Continued from Page 2)

principal your professional pride and your desire to support a program

in the interest of education. All educational problems need the support
of every teacher engaged in the profession of teaching. One cannot wait
for the parade to pass and then jump on the "band wagon." He must
find the point of formation and start from there if he is to have a genuine "sense of belonging." Don't wait for your association to grow and be
what you dream about, but get into action now and express your ideas
and wishes on phases which you feel need attention and development.
Let every teacher carry the C. T. S. A. banner this year and back the
program and activities. In case you do not receive material for enrolling

you and your teachers, please request material from the SecretaryTreasurer, Box 325, Fort Worth 3, Texas.
ENROLL EARLY. GET YOUR SCHOOL ON THE NOVEMBER
HONOR ROLL.

On Teacher
(Continued from Page 9)
trade schools, fine arts schools, or standard colleges or universities until they
each attain a degree or the age of 60
years.
B. On new credits authorized:
An additional half unit of credit in
Commercial Arithmetic was authorized.
C. On classification of schools for
accreditation purposes:
One-teacher schools may teach as
many as 6 grades.
Two-and-three-teacher schools may
teach as many as 8 grades.
Four-or-more-teacher schools may
teach as many as 9 grades.
Five-·o r-more-teacher schools may
teach as many as 10 grades.
D. On summer schools:
The Committee re-affirmed the summer school standards as set up for last
summer and printed in bulletin No. 469.
E. On Educational Credit to Veterans:
The Committee re-affirmed and extended for another year the plan formerly authorized for the granting of credit
to veterans.

THE ONLY NEGRO OWNED AND OPERATED BUSINESS SCHOOL
IN THE SOUTHWEST

Furl Worth Bnsiness-Dislrihnlive
Education School
820 Missouri Avenue

Fort Worth. Texas

Offers complete courses leading to lucrative positions
as bookkeepers, stenographers, secretaries and accountants. Approved by the Veterans Administration and the
State Department of Education.
3, 6. 9. 12. 18 and 24 Month Courses Offered
R. L. THORNTON, President

S. L. Wilson, Dean

Algarie Hickey, Registrar
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Co-Operative
(Continued from Page 10)
explains the program before the opening
of school.
2. A representative of the State Board
of Vocational Education is available to
work with the coordinator in acquainting
businessmen with the program.
How Does the Program Fit into the
School Schedule?
The related subjects instruction in Distributive Education is conducted for 60
minutes each school day in schools which
operate on one-hour periods. In schools
conducting classes on a 45 miute basis.
two such periods will meet the program
requirements.
Distributive Education classroom instruction can be scheduled in any way
that will allow it to fit into the program
of the school, although the schedule
should allow the student to receive a
minimum of three hours of job training
each school day, or a total of 15 'hours
of practical training and employment
during the school week.
What Does the Student Study During
The D. E. Period?
One-half of the total time spent in the
Distributive Education classroom is devoted to 'Group Discussion.' This instruction consists of discussion of those subjects which are of importance to all distributive businesses, and which all of
the students need in order to advance in
their chosen occupations. As a rule,
Group Discussion is conducted on alternate days; some of the topics of study
are:
1. 'School-'Store Relationships
2. Principles of Selling
3. Mathematics in Retailing
4. Speech in Business
5. Store Organization
6. Merchandising
7. Record Keeping and Control
8. Personnel Management
9. Store Operation
10. Legal Aspects of Business
The other half of the classroom time
for the year is assigned to highly individualized instruction. The purpose of
this instruction is to give the students
specific information which is directly related to the job which each student is
performing in his downtown training
and employment.
For example, if a young man is training in a furniture store, he will study
reference material on principles of furniture store selling; fundamentals of
installment credit and collection; principles of home furnishings; color, line,
and design in furniture; principles of
selecting furniture; and 'S'imilar topics.
If a young lady is employed in a department store and is assigned work in
a ready-to-wear department, she would
be given supervised study on such subjects as textiles, garment construction,
principles of buying and stock control,
1
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and other material related to work in
a ready-.to-wear department. If she
should be transferred to the millinery or
piece-goods department, her individual
instruction would be changed to parallel
her job training in that work.
What Are the Qualifications of the
Coordinator?
The teacher-coordinator of Distributive Education should have both educational and occupational qualifications.
As minimum requirements, the State
Board for Vocational Education recommends that the coordinator ( 1) be a
graduate of a standard four-year college or university, and that (2 ), be
should have 24 months of recent and
successful retail and wholesale experience.
In addition to these bas ic standards,
the coordinator ( either a man or woman) should have the personality characteristics necessary to enable him to
work harmoniously with other teachers,
with students, and with businessmen.
The Distributive Education Division is
in a position to recommend qualified applicants to sehool administrators who are
interested in initiating Distributive Education programs.
FINANCING THE PROGRAM
In order to be of every assistance to
public schools in financing new vocational programs, the State Board for Vocational Education reimburses on -s alaries
during the first year of operation of the
program at the rate of 75 per cent of
that part of the teacher's salary which
is allocated to teaching Distributive ,E ducation.
During the second year of program operation, the reimbursement rate is 60 per
cent, and the third year of the program
the reimbursement rate is 50 per cent.
In succeeding years, the reimbursement
remains at 50 per cent - the public
schools and the State !Board for Vocational Education participating as equal
partners in the financing of the program.
The public schools, of course, furnish
the facilities which are needed for the
classes. The coordinator will need a
yearly budget for the purchase of books,
periodicals, and supplies; too, the classroom should be equipped with tables, a
filing cabinet, bulletin board, and cases
for books and periodicals. These are necessary incidentals to the maintenance of
a strong and successful program.

Education for

(Continued from Page· 5)
program, adult program, and New Homemakers of Texas. The joint program
with the state's agricultural agencies is
especially well established as they are
working on material for a housing bulletin soon to be issued.
Several state conferences for in-service
training of teachers are held each year,

and as an outgrowth of recent ones, the
teachers asked for special help in evaluation. Evaluation workshops consequently were organized and conducted by leaders from Prairie View University and
from another college in the state. •L ast
summer a longer workshop was 'held at
Prairie View University.
Other units, short courses, and clinics
supplement these high points. A nutrition clinic is open to everyone on the
campus. Every student of home economics is urged to take before graduation a " ski11 school" in food conservation
and the Red Cross course in home nursing and first aid.
Co-operative Office of Education Study
Eight years ago the U. S. 'Office of
Education conducted a co-operative study
at Prairie View University, under the
leadership of Susan Burson and Ata Lee,
to evaluate the home economics program
and help plan for improvement. A constant check on the ultimate and immediate objectives set up at that time shows
gradual but definite progress in the right
direction.
Among results of that study and of
recommendations based upon it are: offcampus teacher-education centers, the increased use of our division made by all
other divisions, a more homelike atmosphere especially in the division's quarters, better management of funds for
the home management house, more and
better library facilities, fewer hours given to the natural sciences, and more
hours to well-selected social science
courses.
Plans for the Future
Plans for graduate study are now being developed with the curriculum in
home economics education a I re a dy
launched. Some of the research problems
of graduate students have been concerned with family life education in the
~chools in Waller County, in which the
University is located, and achievements
of home economics students during the
last decade. The orientation course for
freshmen was developed by a graduate
student as a service study problem.
Plans for future development are being worked out in accordance with the
conviction of the home economics s taff
that people learn as the result of experiencing, that school experiences
should be correlated as much as possible
with life's experiences, and that those
who are expected to profit from a program should share in planning it, according to their abilities.
A systematic program of guidancbased on records of the abilities, interests, difficulties, and needs of the students-is being worked out as a prerequisite for more effective teaching and
learning. With a program such as has
been outlined and with suggested principles to guide, the ,h ome economics division hopes to help more persons to
achieve effective and useful lives.
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Journalism
(Continued from Page 6)
mean is what every newspaperman must
strive for, and his motto might well be
that proud line of the devine poet, who
transmuted words into crystal and who
said that he never let words make him
say what he did not want to say.
This ability should be comined with
accuracy, for from accuracy spring all
the resplendent virtues of our craft and
all the benefactions it can perform. You
have a military despotism or an absolute monarchy, or an aristocracy, and
they can function of and for themselves; but you cannot have a democracy
without a free, a fearless, and a trustworthy press.
Although some high schools have published a school newspaper continuously since 1910, most of the development
of high school journalism has taken
place since 1926. One of the greatest
reasons for this recent rapid growth is
the modern tendency to broaden the activities of high school students. The increased interest in athletic contests,
clubs and organizations, school plays, debates, and class activities has created a
definite need for a student newspaper.
Functions must be announced, supported, reported, and recorded.
The school paper serves the highschool community in much the same way
that the profes,s ional newspaper serves
the adult community.
To a large number of students, the
high school newspaper has opened an
extra-curricular activity that is comparable to athletics, dramatics, or debating. The contests and conventions, the
wearing of pins and emblems, and the
publishing of the school paper are a
most enjoyable part of the present-day
enrichment of high, school life.
This brief review which I shall now
give you will indicate the progress already made and point out where further improvement is necessary:
1. There is less imitation of the professional paper.
2. The principles of make-up are being better applied to all of the paper
rather than to the first page only.
3. Reporting is better, although many
papers still fail to cover the complete
news field.
4. News stories are better, although
there should be a larger variety in leads.
There is too much use of the purely
chronological order and a noticeable
tendency to proportion space more according to material at hand than according to the importance of the material.
5. More journalistic features are being used.
6. The improvement in humorous ma-

Virginia Teachers
Tour the West
Twenty-eight Richmond, Virginia,
teachers spent a month on an educational
and recereational tour of the west. The
trip, planned by the Paramount Art, Literary and Savers Club, took one principal, a college teacher, a nurse, and 25
elementary teachers by rail to Atlanta,
terial is slight. There are still too few
personal items and too many joke
magazines.
7. Editorial pages are better organized, but there is a lack of editorial material. The possibilities of editorial paragraphs, liners, and feature material are
not yet recognized by a large number of
schools.
8. Sports and sections as a rule above
the average of the rest of the paper.
There are many good gossip columns.
The make-up of t he sports page is usually good.
9. The arrangement of advertising has
been much improved.
10. Papers are being printed better.
There are fewer typographical errors,
and the impression of the type and the
cuts is much better.
The ver y nature of student newspaper
work stimulates the student's best effort, for the results of 'h is work are
printed in black and white and distributed to nearly every person in school
and to many outside. By teaching journalism in high school one can readily
see that the young journalist is prompted by the very human desire to display
good work and to receive as little unfavorable criticism as possible.
Hence I conclude that journalism in
high school will develop within the
young journalists a sympathetic and intelligent interest in people and events;
will gain for them a knowlege of where
stones may be found and a willingness
to work hard to find them; will enable
them to distinguish news and drive it out
of the covert of the common-place; ,vill
increase their power to write rapidl y,
accurately, and interestingly, and to estimate values of news stories.
People who are engaged in newspaper
work have a splendid opportunity to instill some principles in young journalists
that will be of benefit to them after they
have ceased from their labor in the newspaper world.
These principles of accuracy, speed,
.the idea of getting a thing right, selfconfidence and poise, courtesy and tact,
tolerance and fairness, loyalty and many
others are principles, if developed, will
prepare one for meeting situations more
effectively.

Ga., New Orleans, El Paso, Texas; Juarez, Mexico; Grand Canyons; Los Angeles, San Francisco, Salt Lake City,
Denver, and Chicago.
While the party was visiting El Paso,
they were entertained with a garden
party by Mrs. Alma Sheffield Harris,
who is the Departmental Secretary of the
Colored Teachers State Association of
Texas and a teacher in the Douglas High
School, El Paso.

First Teachers
Enrolled-1947
Mrs. Delia M. Norman, Tillotson College, was the first to send membership
enrollment for 1947-48. The following
tea(:hers were the first to enroll; Mrs.
Delia M. Norman, Austin; Mrs. Christene Raven, Borger; Miss Naomi E.
Washington, Bon Weir; Mrs. B. L.
Thornton, Itasca.

Madison County
(Continued from Page 4)
some methods whereby outside agencies
may help. The Jeanes Supervisor of
Madi on County represented the Cabinet. It was during this meeting that
Mrs. Ada Yerwood, Director of Negro
Program for the Tuberculosis Association, Austin, Texas, was invited to participate in the project as consultant. Mrs.
Yerwood did outstanding work with the
group. After the meeting in Prairie
View, letters were sent out to various
organizatfons to find out in what way
their program would permit them to
help.
Prairie View sent money and a representative to work with the Cabinet. The
Texas Tuberculosis Association sent
money and a representative, and the
State Department of Health sent the
necessary equipment, a doctor and nurse.
During the winter 1945, Dr. C. R. Yerwood, State Department of Health, Austin, Texas attended a Cabinet meeting
in which she told the group that it was
possible to have a well child conference
and a pre-natal clinic, and that the State
Department of Health would be able to
furnish the services of a physician and
supplies for the clinic, and as soon as
the equipment was at the center, the
clinic would begin.
The first treatments were given September 28', 1945 through the services of
Dr. S. J. Sealey, Mrs. Willie Mae Jones,
and Mrs. S. J. Sealey, voluntary worker,
Bryan, Texas. They visit the clinic
weekly to serve the group.
Through the services of the clinic,
hundreds of pre-school and school children have been vaccinated, scores of prenatal cases have been treated, and other
people hav/;! been coming from various
communities for treatment.
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New Publieation
Homemaking Education in Secondary
Schools of the United States

Nutrition Education in the Elementary
School

Washington, U. S. Government Printing Office, 1947, :!3 p ., illus. 15 cents.
Contents: What are ·homemaking education objectives? The program in secondary schools; basis for deciding what
and how to teach; space and equipment;
procedures and materials used in teaching; and relation of teachers to homes
and community.

35 pages, with illustrations. 15 cents.
Catalog No. FS 5.34:1
This manual tells how nutrition education functions in the elementary school
and outlines types of nutrition education
experiences. The cooperative efforts of
State Depts. •o f Education and other
State agencies are also covered. This is
an excellent manual for the elementary
teacher.

Planning and Equipping School Lunchrooms

A Community Center

Washington, U. S. Government Printing Office, 1946. 23 p., (Bulletin 1946,
No. 19) 10 cents.
Contains basic materials on which
school people may plan space and equipment for new school-lunch programs or
appraise existing programs to determine what improvements in arrangement or equipment are needed for maximum efficiency.

Rural Handicrafts in the United States
By Allen Eaton and Lucinda Crile,
Extension Service. Washington, U. S.
Government Printing Office, 1946. (Miscellaneous Publication 610 ,M), 40 p. 20
cents.
Provides suggestions for the proper
organization of handicraft programs and
gives information about the growing rural handicraft movement.

Guiding the Adolescent. Prepared by the
Children's 'B ureau, Social Security Administration.
Washi:agton, U. S. 'Government Printing Office, 1947. 83 p. (Publication 225,
revise& 1946.) 15 cents.
This revised edition brings the bulletin into line with the increased knowledge of teen-age children. It aims to help
parents to understand the adolescent and
to guide hir:::. from childhood to healthy,
happy adulthood.

Homemaker Service: A Method of Child
Care. By Maud Morlock, Children's Bureau, S.ocial Security Administration.
Washington, U. S. Government Printing
Office, 1946. 36 p. (Publication 296.) 10
cents . .
Discusses the basic procedures and
fundamental principles involved in programs designed to preserve family life
for children in homes where death of
the mother or her absence has disrupted
the normal life.
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What It Is and How to Organize It.
By Henry E. Jackson. 52 pages, with
illustrations. 10 cents. Catalog No. 1 16.3
918/11
Community centers are important factors in our towns and cities and should
be an example of democracy at work.
This manual shows the steps to be taken
in organizing a community center and
presents methods and policies for operating it as a useful part of any enterprising community. This information
should be of value to civic leaders and
teachers of community civics.

Home Nursing
Courses in High 'School. By Rall I.
Grigsby. 18 pages, with illustrations. 15
cents. Catalog No. FS 5.22:9
This manual discusses the problem of
teaching home nursing in the home and
in the school. It tells of the need for
such instruction and gives brief description of selected courses. The vocational
aspects of nursing are also presented for
discussion. Anyone interested in personal or community hygiene should have
a copy of this booklet.

cational education. Vocational education
needs and facilities are discussed and
methods for furthering the program are
presented. There are also service reports on the individual phases of vocational education. An appendix lists related publicatjons.
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Some Ej ucational Activiti;s for the
_Yol1\ Child In the Home.
By Rowena Hansen. 23 pages, with
illustrations. Catalog No. 1 16.43:51
Wise training in the pre-school years
is of great importance. This pamphlet
shows simple and interesting methods
for guidance among small children. It
tells how to teach the child to read,
dress, bathe, and generally care for himself.

What Every Teacher Should Know
About the Physical Condition of her
Pupils.
By James F. Rogers, M. D. 19 pages,
with eyechart inserted. 10 cents. Catalog No. FS 5.17:68
Intended as a health ~nual for
teachers, this pamphlet covers thoroughly the points a teacher should consider
wJ;,.en approaching the pl'oblems of protecting the physical welfare of her pupils. All teachers should keep this excellent manual handy for ready reference. All above material can be purchased
from Government Printing Office, Washington, D. C.

The Quest of Youth
A Pageant for Schools. By Hazel
Mackaye. 102 pages. 10 cents. Catalog
No. 1 16.3 :924/3 ~
This pageant is the story of Youth's
quest for a perfect school. U!!ing the
elementary school as a medium, his
search traces the history of education
from the very beginning of time. Easily
staged, this pageant should prove to be
a very successful school production.

Vocational Education
Vocational Education in the Years
Ahead. 329 pages, with charts and illustrations. Fifty cents. Catalog No. FS
5.123:234
Thii comprehensive report covers
thoroughly the postwar outlook for vo-
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